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Pupil premium strategy statement 

 

This statement details our Tettenhall Wood School’s use of pupil premium (and recovery 
premium for the 2021 to 2022 academic year) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Tettenhall Wood School 

Number of pupils in school  146 

Proportion (%) of pupil premium eligible pupils 43% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Sarah Whittington  

Executive Headteacher 

Pupil premium lead Helen Towers 

Assistant Headteacher 

Governor / Trustee lead Helen Atkins 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £63,835 

Recovery premium funding allocation this academic year £21,727 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£85,562 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use pupil premium funding to help us achieve and sustain positive 

outcomes for our disadvantaged pupils. Whilst socio-economic disadvantage is not 

always the primary challenge our pupils face, we do see a variance in outcomes for 

disadvantaged pupils across the school when compared to their peers (and those who 

join us at similar starting points), particularly in terms of: 

 Academic attainment 

 Progression to further higher education and independent living opportunities 

 Supported employability opportunities 

 Social opportunities 

At the heart of our approach is high-quality teaching focussed on areas that 

disadvantaged pupils require it most, targeted support based on robust diagnostic 

assessment of need, and helping pupils to access a broad and balanced curriculum.  

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all 

pupils in our school where funding is spent on whole-school approaches, such as high-

quality teaching. Implicit in the intended outcomes detailed below, is the intention that 

the gap will be narrowed for attainment and other areas of learning for disadvantaged 

our pupils. 

We will also provide disadvantaged pupils with support to develop independent life and 

social skills and continue to ensure that high-quality work experience, careers guidance 

and further education guidance is available to all.  

Our strategy is integral to wider school plans for education recovery, and will be driven 

by the needs and strengths of each young person, based on formal and informal 

assessments. This will help us to ensure that we offer them the relevant skills and 

experience they require to be prepared for adulthood. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Through our assessments, and observations disadvantaged pupils 
demonstrate a reduced ability to self-regulate behaviour and sensory 
processing.  

2 Our assessments show that disadvantaged pupils generally make less 
progress from their starting points when entering school. Whilst the types 
of barriers to learning and the difficulties disadvantaged pupils 
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experience vary, their overall academic progress is lower in most EHCP 
areas and core subjects compared to non-disadvantaged pupils. This 
trend is most recognisable in their readiness to learn and independence. 

3 Our assessments, observations, and discussions with pupils and families 
show that disadvantaged pupils have greater challenges around 
communicating and expressing their needs than their peers, including 
non-verbal, limited language and social interaction difficulties. 

4 Our assessments, observations, and discussions with pupils and their 
families has highlighted that disadvantaged pupils have greater 
challenges around their mental wellbeing. 

5 Through conversations with parents, it has highlighted that 
disadvantaged families have a reduced knowledge and understanding of 
Autism strategies used in school and less confidence using them at 
home. 

6 Through observations, and conversations with pupils and their families, 
we find that disadvantaged pupils have fewer opportunities to develop 
cultural capital outside of school due to limited access to physical, social 
and cultural experiences in the community. 

7 Our assessments, observations, and discussions with pupils and families 
demonstrate that the education including attendance, wellbeing and 
wider aspects of development of many of our disadvantaged pupils have 
been impacted by the pandemic to a greater extent than for other pupils.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Increased parental engagement with 
school and the relationships with parents 
are positive, through the promotion of 
equal opportunities. 
 
OFSTED –Personal Development  
SIP Priority 8 
Challenge areas– 4, 5, 6, 7 

 

Pupils that are disadvantaged and 

previously disadvantaged will make 

equitable progress to their peers. At least 

75% of pupils will be secure or 

generalised in their end of key stage 

outcomes.  

The quality of Teaching is Outstanding. 

Parents feel more informed about their 

child’s progress in school. Reports are 

completed and shared with parents 

identifying areas of strength and areas for 

development. 

The RSE and PSHE SOW and the wider 

curriculum highlights and supports the 
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needs of our diverse school – Our school 

celebrates its diversity. 

Parents able to say what they would like 

to learn to support their understanding of 

autism their child’s individual needs.  

They will have access to pastoral support 

to develop strategies for home life. 

To Continue to develop a “Positive Behav-
iour Support” environment so that there is 
a recognisable improvement in the quality 
of a pupil’s life and the quality of life for 
those around them.  
 
OFSTED – Behaviour & Attitudes 
SIP Priority 7 
Challenge areas – 1, 5 
 

Pupils that are disadvantaged and 

previously disadvantaged will make 

equitable progress to their peers. At least 

75% of pupils will be secure or 

generalised in their end of key stage 

outcomes.  

Individualised positive behaviour support 

plans in place to facilitate improved 

quality of life. The holistic positive 

behaviour support plan will create 

continuity and consistency between home 

and school. 

Reduction in the number of serious 

incident reporting. 

To securely and consistently embed the 
use of the supportive and therapeutic pro-
grammes for pupils so there is a recog-
nisable improvement in the quality of a pu-
pil’s life and the quality of life for those 
around them.  
 
OFSTED – Leadership and Management, 
Quality of Teaching 
SIP Priority 2 and 6 
Challenge area– 1, 4 
 

Pupils that are disadvantaged and 

previously disadvantaged will make 

equitable progress to their peers. At least 

75% of pupils will be secure or 

generalised in their end of key stage 

outcomes.  

Use of robust assessment system to 

identify pupils for specific targeted 

therapies and/or interventions. 

The emotional well-being needs of pupils 

that are disadvantaged and previously 

disadvantaged are met. 

To implement a TWS Curriculum which has 
a focus on relationships, emotional wellbe-
ing  and emotional regulation to ensure pu-
pils are ready to learn and then access a 
highly personalised and challenging curric-
ulum. 

Pupils that are disadvantaged and 

previously disadvantaged will make 

equitable progress to their peers. At least 

75% of pupils will be secure or 
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OFSTED –Leadership and Management, 
Quality of Teaching, Quality of Early Years, 
Quality of 6th Form Provision. 
SIP Priority 1, 3, 5, 9, and 10 
Challenge areas – 2, 3  
 

generalised in their end of key stage 

outcomes.  

The emotional well-being needs of pupils 

that are disadvantaged and previously 

disadvantaged are met. 

Reduction in the number of serious 

incident reporting. 

The quality of teaching is outstanding.  

All pupils are stretched and challenged 

around key development levels. 

Use of robust assessment system to 

support and structure pupil centred 

planning through personalised learning 

planners. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 74,568 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Employment of 
Fixed term 
contracts for TA 
support, 
Pastoral support 
and family 
liaison officer 

Our pastoral data, assessment data, and 
discussions with families show that delivering 
the correct support and strategies to families 
and class teams enables our pupils to thrive in 
our school environment.  

EEF 
(educationendowmentfoundation.org.uk/support-
for-schools) supports and highlights the need for 
high quality teaching as the most import lever 
schools have to improve outcomes for pupils.  

4, 5, 6, 7 

Employment of 
Fixed term 
contract TA to 
support 1:1 
tutoring 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method to 
support low attaining pupils or those falling be-
hind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2, 3, 4 

Safeguarding 
and attendance 
through SLA 

We use safeguarding consultancy to provide 
individualised, specialist safeguarding and child 
protection support and advice due to the 
complex needs of our pupils. This is evidenced 
in or safeguarding audit. 

4, 7 

Staff CPD to 
support ASD 
understanding 
and PBS 
coaches 

Our staff have participated in and developed high 
quality specialist training to develop strategies to 
support autistic students and their families. This 
has been in conjunction with the NAS (National 
Autistic Society), PBS coaches (Positive 
Behaviour Support), Wolverhampton Outreach 
Service, and our own internal inductions. 

The NSPCC recommends parents and carers 
work with their children to create routines that 
provide structure to their day, partake in activities 
together, and assist children in expressing their 
emotions: 

1, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Supporting children with special educational 
needs and disabilities | NSPCC 

 

TLR3 to support 
leadership and 
management 
structure 

A change in school staffing structure due to the 
increased pupil numbers to create capacity in 
the leadership team.  

EEF 
(educationendowmentfoundation.org.uk/support-
for-schools) supports and highlights the need for 
high quality teaching as the most import lever 
schools have to improve outcomes for pupils. Is 
the new post linked to teaching and learning? 

2, 3  

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 9,994 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Robotics day For pupils with SEND, technology can 
be a useful tool to support teaching. 
This training will also support pupils’ 
literacy skills, and help to deliver the 
curriculum: 

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 3, 4 

Physical 
development 
resources and 
interventions 

Our pupils need additional support to 
develop their fine and gross motor skills, 
and to support sensory processing. 
Disadvantaged pupils are less likely to 
be able to access community resources 
to develop these skills. 

NAS recognises the importance of 
physical development to support their 
development. 

1,4 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 1,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Zippy’s friends Our assessment data and pupil 
discussions demonstrate that our 

1, 4  

https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
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pupils have had a significant mental 
health impact from the past 18 
months. This needs to be addressed 
to ensure pupil readiness to learn to 
enable them to progress in their 
learning. 

(https://engagement4learning.com/) 

S4S wellbeing 
package 

Our assessment data and pupil 
discussions demonstrate that our 
pupils have had a significant mental 
health impact from the past 18 
months. This needs to be addressed 
to ensure pupil readiness to learn to 
enable them to progress in their 
learning. 

(https://engagement4learning.com/) 

1, 4 

 

Total budgeted cost: £ £85,562 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact. 

This disrupted the teaching of all subject areas and had a negative impact on most pu-

pils’ development to varying degrees, particularly in limiting opportunities to progress 

social and communication skills and independence.  

We mitigated the impact on academic outcomes by our resolution to maintain a high 

quality curriculum, even when pupils were not in school, via resources such as online 

live lessons, where appropriate, and activities through the Evidence for Learning app.  

Our assessments and observations suggested that for many pupils, being out of 

school, uncertainty and concern over their future and challenges around access to sup-

port were detrimental to behaviour, wellbeing and mental health to varying degrees. 

We used pupil premium funding to help provide wellbeing support and targeted inter-

ventions where required.  

The impact of all of these challenges was greatest on our disadvantaged pupils, as has 

been evidenced across the country, and they were not able to benefit from our pupil 

premium funded improvements to teaching or targeted interventions to the degree that 

we intended. 
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Over the year we have seen: 

  

 Increased parental engagement via the class teacher, and regular contact with par-
ents through phone calls and emails.  

 Pupils celebrating each other and their differences, with parents wanting to share 
their culture and history. 

 Increased confidence in teaching RSE/PSHE   

 Positive impact on attendance – identification and resolution of issues through sup-
port. 

 Increase in safeguarding reporting. 

 Home learning packs and collective worship reflecting our diversity. 

 Increased numbers of parents attending coffee mornings 

Externally provided programmes 

Programme Provider 

Motional Motional 

Evidence for Learning TheTeacherCloud 

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

In addition to the above stated, the 
physical, sensory and medical, and 
social and emotional needs of our 
service pupils family were such that we 
made bespoke sensory and home 
learning packs for them, offered access 
to coffee mornings, and regular contact 
with. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

This provided support for managing the 
physical, sensory and medical, and 
social and emotional needs of the 
children, and over time during the year, 
the pupils became more settled in class 
and more engaged learning. 
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Further information  

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that we are not 

funding using pupil premium or recovery premium. This will include:  

 Working in partnership with The Amethyst Trust to provide opportunities such as 

enrichment courses, and mentoring to enable young people with SEN to famil-

iarise themselves with a mainstream and sixth form environment and gain some 

experience of school life and study. 

 Working in partnership with local colleges to provide opportunities such as taster 

courses, and link programmes to familiarise themselves with the college envi-

ronment and gain some experience of college life and study. 

 Arranging work-based learning that enables pupils to have first-hand experience 

of work. 

Planning, implementation and evaluation 

In planning our new pupil premium strategy, we evaluated how activity undertaken in 

previous years could be developed to continue the school’s progress. We used the 

EEF’s families of schools database to look at the performance of disadvantaged pupils 

in school like ours. We contacted schools with particularly positive outcomes for disad-

vantaged pupils to learn from their approach. 

We looked at several reports, studies and research papers about effective use of Pupil 

Premium and the intersection between socio-economic disadvantage and SEND. We 

also looked at a number of studies about the impact of the pandemic on disadvantaged 

learners. The pandemic has also given us deeper insights into family life for those from 

disadvantaged backgrounds and we have been able to forge stronger relationships 

with parents/carers as a result.  

In addition to the pupil premium funded activity outlined above, we have put in place 

stronger expectations around areas of effective practice, notably feedback given the 

impact of this identified by the EEF Toolkit. We have also put a sharp focus on support-

ing teachers to develop their professional practice and train in specialist areas, allowing 

them to develop expertise and share this with other staff.  

We have used the EEF’s implementation guidance to set out our plans and put in place 

a robust evaluation framework for the duration of our three-year approach. This will 

help us to make adjustments and quality improvement to secure better outcomes for 

our pupils over time. 

 


